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1. Introduction 

 

1.1 About BIBF and the IFP certification 
 

Established in 1981, the Bahrain Institute of Banking and Finance (BIBF) is an education 

provider in Bahrain offering over 400 programmes at different levels catering for the financial 

and business sector, including Accounting and Finance, Leadership and Management, 

Insurance, Islamic Finance and Information Technology1. Through its international 

partnerships with Bangor University2, University of London3, DePaul University4 and 

University of Strathclyde Business School56, BIBF is a recognised provider of higher 

education by Bahrain’s Ministry of Education’s (MoE) Higher Education Council7.  

 

In 2010 the BIBF introduced the International Foundation Programme (IFP), a one-year full-

time diploma-style programme intended for individuals with a high school diploma ‘Shahadat 

Al-Thanawaya Alaama’ (or comparable qualification) seeking progression to degree-level 

study with the BIBF or internationally, at institutional discretion. It consists of eight modules, 

all compulsory, providing students with introductory-level knowledge in business, finance, 

economics and accounting as well as the study skills required for transitioning from school to 

higher education. 

 

1.2 Scope 
 

In 2014 UK NARIC conducted an independent and objective evaluation of BIBF’s IFP in the 

context of the UK education system to establish its comparable academic standing. Since 

2014 the UK education system8 and IFP have undergone change, in which the BIBF have 

further developed the IFP’s content and programme structure, learning outcomes and 

assessment methods. In light of these changes, this study aims to fully re-evaluate the IFP. 

This study forms part of the BIBF’s mission strategy to leverage global alliances and 

strategic partnerships9 and ensure continued recognition and confidence in the comparability 

of the IFP nationally and internationally. 

                                                 
1
 Bahrain Institute of Banking and Finance, (n.d). About Us. [online]. 

2
 Bangor University, 2020. BIBF Bahrain. [online]. 

3
 University of London, 2020. Bahrain Institute of Banking and Finance. [online]. 

4
 DePaul University, 2020. Bahrain Institute of Banking and Finance. [online]. 

5
 University of Strathclyde, 2020. MSc Financial Technology (Bahrain). [online]. 

6
 University of Strathclyde, 2020. MBA Master of Business Administration, Bahrain. [online] . 

7
 Secretariat of the Higher Education Council, Kingdom of Bahrain Ministry of Education, 2020. Higher Education 

Institutions. [online].  
8
  Educational Reform in the UK in 2015 saw the de-coupling of the GCE AS and A Levels and structural changes 

to assessments to become linear-assessed qualifications (i.e. assessed at the end of the course), with other 

assessments only being utilised when required to test essential skills. With the de-coupling of the GCE AS and A 

Level, GCE AS results no longer contribute to a GCE A Level. In light of these changes, GCE AS and A Level 

courses are no longer divided into modules or include mid-year assessments.  
9
 Bahrain Institute of Banking and Finance, (n.d). About Us. [online]. 
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The study was conducted using UK NARIC’s well-established methodology for credential 

evaluation, in which the IFP’s core design components10 are reviewed and compared in the 

UK education system using the Regulated Qualifications Framework (RQF)11 as the main 

reference point. The comparative analysis involved evaluating the breadth and depth of 

knowledge, understanding and skills the IFP develops and assesses in relation to the RQF, 

with consideration to other reference points (e.g. similarly-focused qualifications), where 

appropriate. Additionally, the IFP’s documented quality assurance and control provisions are 

reviewed to understand the mechanisms in place supporting the IFP’s operation. 

 

1.3 Structure of the report 
 

To benchmark the IFP certification, UK NARIC has employed its standard benchmarking and 

evaluation methodology, described in Section 2.  

 

The key findings of UK NARIC’s independent evaluation and benchmarking can be found in 

Section 3.  

 

The sources used in this study are listed in Appendix 1.  

 

Appendix 2 details the documented quality assurance processes BIBF have in place 

supporting the IFP certification. 

 

Appendix 3 contains an example of an IFP Transcript and final Certificate awarded upon 

successful completion of the IFP.  

 

                                                 
10

 A qualification’s core design components are: entry requirements; duration; structure; content; learning 

outcomes; assessment; and associated outcomes.  
11

 The RQF (introduced 2015) is an outcomes-based regulatory framework comprising eleven levels (Entry 

Levels 1-3 and Levels 1-8) for general and vocational qualifications in England and vocational qualifications in 

Northern Ireland.  
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2. Methodology 

 

The methodology employed by UK NARIC in this study has been designed to ensure a 

robust and transparent evaluation of the IFP. It is based on UK NARIC’s established process 

for credential evaluation, which involves the key steps illustrated in Figure 1 below. 

 

Figure 1: UK NARIC's benchmarking process 

 

In-depth qualification review 
A review of the qualification’s design involves identification 

and critical analysis of its core components. Underpinning 

quality assurance and control mechanisms are also 

considered. 
 

 

 

Comparative analysis  

Benchmarking involves a thorough comparative analysis of 

the qualification’s core components against suitable reference 

points in the target national education system(s). 
 

 

Evaluation and benchmarking 
This draws together the key findings of the review and 

comparative analysis to determine the overall comparability of 

the qualification, if any, in the context of the selected 

education system 

 
 

 

2.1 Qualification review 
 

This review was a desk-based exercise, reviewing qualification documents and other 

sources of information, as listed in Appendix 1.  

 

In order to benchmark any qualification, it is important to ensure a thorough understanding of 

its design. This is achieved by first considering the overarching aims and purpose of a 

qualification before isolating the core qualification design components, outlined in Figure 2. 
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Figure 2: Core qualification components for benchmarking 

 
 

UK NARIC adopts an outcomes-based approach to benchmarking, focusing on the 

comparability of learning outcomes. 

 

Learning outcomes  

The term “learning outcome” is used to identify the key knowledge, skills and competencies 

that candidates are expected to be able to demonstrate upon successful completion of the 

qualification.  

 

To ensure a thorough understanding of the qualification and inform the subsequent 

comparative analysis, it is also important to identify the following core qualification 

components: 

 

 Entry requirements  
Entry requirements are used as a general indicator when evaluating qualifications 

given that they indicate the typical level of students at the beginning of a programme.  
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 Duration  

Duration is also a consideration in evaluating qualifications. Whilst not an overriding 

indicator of academic level, when considered in conjunction with the qualification’s 

entry requirements, it can nevertheless provide an indication of the volume of study 

that can be completed within the specified timeframe of the programme. 

 

 Structure and content  

Consideration of the overall structure as well as different pathways or routes to 

qualification where applicable, along with the breadth and depth of content relative to 

the identified reference points, helps to establish the overall comparability.  

 

 Modes of learning and assessment  

Considering the modes through which a qualification is delivered supports 

understanding of the qualification and identification of suitable reference points in the 

benchmark education system.  

 

The review of assessment centres on summative assessment and seeks to identify 

the following:  

o The method(s) used to test students, whether these are internal and/or externally 

set and how these contribute to the overall qualification  

o Whether the methods of assessment provide an adequate evaluation of the key 

skills outlined in the learning outcomes  

o Whether the methods of assessment require all candidates to demonstrate the 

knowledge and skills required to meet the learning outcomes at the appropriate 

educational level of each qualification.  

 

 Associated outcomes  

The term ‘associated outcomes’ is used to encompass any academic (e.g. 

progression) or professional rights attached to a qualification. 
 

Quality assurance 

Consideration must also be given to the quality assurance and control mechanisms that 

oversee and underpin the development, delivery and assessment of an award. These 

include:  

 Awarding body recognition/status  

 Centre requirements and monitoring, where applicable  

 Qualification development processes and practice – including processes in place for 

developing/reviewing content  

 Assessment, grading and standard-setting processes – including guidelines and 

processes in place for assessment development, exam administration, marking, 

moderation and grading.  
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2.2 Comparative analysis 
 

The comparative analysis stage of the study involves comparing the IFP’s core design 

components (as listed in Section 2.1) to selected reference points in the UK education 

system (Section 2.2.2).  

 

2.2.1 Specific methodological application and considerations 

 

The comparative analysis of the IFP, to determine comparability of the programme in the UK 

education system, focuses primarily on comparing the level of knowledge and skills the IFP 

develops and assesses through in-depth analysis of its learning outcomes, content and 

assessment to selected reference points. The programme’s entry requirements and 

associated outcomes provide further indication of the positioning of the IFP in the UK 

education system. Less emphasis is placed on the programme’s duration, structure and 

method(s) of learning as these can vary between qualifications at the same level.  

 

2.2.2 UK reference points 

 

Following review of the IFP’s core design components, UK NARIC uses an outcomes-based 

comparative analysis approach to compare the IFP to selected reference points in the UK 

education system. The primary reference point is the RQF. The RQF is an outcomes-based 

regulatory framework comprising eleven levels (Entry Levels 1-3 and Levels 1-8) for general 

and vocational qualifications in England and vocational qualifications in Northern Ireland. 

The RQF is regulated by the independent regulator, Ofqual, and all qualifications accredited 

on the framework are listed on Ofqual’s Register of Regulated Qualifications12.  

 

School-level qualifications and lower level vocational awards are recognised at RQF Levels 

1-3, with, for example, typical university entry level awards (e.g. GCE A Levels) at RQF 

Level 3. Higher level vocational and academic awards and specialised training are 

recognised at RQF Levels 4-8. Each RQF level has a ‘Level descriptor’, which is an 

outcomes-based description of knowledge, understanding and skills that might typically be 

expected on completion of a qualification13. 

 

The comparative analysis of the IFP, a foundation programme designed to facilitate access 

to higher education courses, focuses on RQF Level 3, which is the typical level qualifications 

granting access to higher education in the UK sit, however, consideration is also given to 

RQF Level 2 and 4, where appropriate. The knowledge and skills at RQF Levels 2-4 are 

shown in Table 1, with the progression in RQF Levels 3 and 4 highlighted by bold italics 

(progression of RQF Level 3 from RQF Level 2) and underlined bold italics (progression of 

RQF Level 4 from RQF Level 3).  

 

 

 

 

 

                                                 
12

 GOV.UK, (n.d.). Find a regulated qualification. [online]. 
13

 Ofqual, 2015. Explaining the RQF. [online]. 
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Table 1: RQF Levels 2-4 Knowledge and Skills descriptors 

RQF Level 2 RQF Level 3 RQF Level 4 

Knowledge  

Has knowledge and 

understanding of facts, 

procedures and ideas in an 

area of study or field of work 

to complete well-defined 

tasks and address 

straightforward problems.  

 

Can interpret relevant 

information and ideas.  

 

Is aware of a range of 

information that is relevant to 

the area of study or work. 

 

Has factual, procedural and 

theoretical knowledge and 

understanding of a subject or 

field of work to complete 

tasks and address problems 

that while well-defined, may 

be complex and non-routine. 

  

Can interpret and evaluate 

relevant information and ideas.  

 

Is aware of the nature of the 

area of study or work.  

 

Is aware of different 

perspectives or approaches 

within the area of study or 

work. 

Has practical, theoretical or 

technical knowledge and 

understanding of a subject or field 

of work to address problems that 

are well defined but complex and 

non-routine.  

 

Can analyse, interpret and 

evaluate relevant information and 

ideas.  

 

Is aware of the nature of 

approximate scope of the area of 

study or work.  

 

Has an informed awareness of 

different perspectives or 

approaches within the area of 

study or work. 

Skills 

Select and use relevant 

cognitive and practical skills 

to complete well-defined, 

generally routine tasks and 

address straightforward 

problems.  

 

 

Identify, gather and use 

relevant information to inform 

actions.  

 

Identify how effective actions 

have been. 

Identify, select and use 

appropriate cognitive and 

practical skills, methods and 

procedures to address 

problems that while well-

defined, may be complex and 

non-routine.  

 

Use appropriate 

investigation to inform 

actions.  

 

Review how effective methods 

and actions have been. 

Identify, adapt and use 

appropriate cognitive and practical 

skills to inform actions and 

address problems that are 

complex and non-routine while 

normally fairly well-defined.  

 

Review the effectiveness and 

appropriateness of methods, 

actions and results. 

 

Further analysis draws on a sample of similarly-focused qualifications at appropriate 

identified levels. As GCE A Levels are the typical university entrance qualification for UK 

students, GCE A Levels in subjects relating to business, economics, accounting and 

finance14, for example, are considered.  

 

 

                                                 
14

 The specific GCE A Levels selected are referenced in Appendix 1. 
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Whilst providing a further reference point, it is important to note there are structure and 

content differences between a diploma-style programme such as the IFP and GCE A Levels 

(typically single-subject qualifications) with students usually taking three GCE A Levels for 

entry to university in the UK. Therefore, analysis of the IFP is against the overall GCE A 

Level standard and includes a holistic evaluation of the core components, with reference to 

the common areas of content, particularly the knowledge and skills developed and assessed 

(learning and assessment outcomes) to determine any parity in standards between the two 

qualifications.  

 

The study acknowledges that the IFP modules ‘Academic Study Skills’, ‘Academic Writing 

and Presenting Skills’ and ‘Business English’ are for higher education readiness, to prepare 

and equip students with the skills necessary for higher education study. Consequently, the 

comparative analysis places less emphasis on these IFP subjects, focusing more specifically 

on the breadth and depth of knowledge the IFP develops and assesses in the business, 

economics and finance-related subjects that could be considered for general entry to 

university, at institutional discretion. 

 

2.3 Evaluation and synthesis 
 

The overall comparability of the IFP in the context of the UK education system was 

determined during this stage by combining the findings of the qualification review and the 

outcomes of the comparative analysis.  

 

The comparability statements provided by UK NARIC are intended as informed guidance 

and to demonstrate how qualifications align to national education standards. A UK NARIC 

comparability statement should not be considered as, nor presented as, formal accreditation 

of a qualification. 
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3. Key findings  

 

3.1 Review of the IFP 
 

3.1.1 Entry Requirements  

 

Entry onto the BIBF International Foundations Programme (IFP) typically requires the 

Bahraini High School Diploma 'Shahadat Al-Thanawaya AlAama' with a minimum overall 

GPA of 75% (or comparable qualification) from a public or private institution following twelve 

years of education15. Occasionally, in exceptional cases and subject to a further assessment 

of the applicant’s general numerical and/or English language skills, offers below the 

minimum 75% GPA are made. Additionally, evidence of English language proficiency is also 

required for non-native English speakers, in which an IELTS score of 6.0 or TOEFL score of 

550 (paper-based) or 80 (internet-based) is typically required16.  

 

Applicants who have an IELTS of 5.0 or 5.5 will be accepted onto the IFP on a conditional 

basis, providing that they attend an IELTS Preparatory Course in Semester 1 (for IELTS of 

5.5) totalling 48 hours, or in Semester 1 and 2 (for IELTS 5.0) totalling 96 hours.  

 

Applicants can claim exemptions for prior learning or when transferring from a degree-level 

programme. This must be done through completion of BIBF’s Accreditation for Prior 

Learning (APL) form and provision of supporting documentation. 

 

3.1.2 Duration and Structure 

 

The IFP is a one-year full-time programme comprising eight modules to be completed over 

two 12-week semesters totalling 1,200 notional hours (48 hours’ guided learning each 

module). All modules are compulsory, with a minimum attendance of 75% required for the 

overall course17. Each module is worth 15 credits, totalling 120 credits (Table 2). 

 
Table 2: IFP modules 

IFP Modules 

ACS100 – Academic Study Skills (15 credits) ECO100 – Introduction to Economics (15 credits) 

AWP100 – Academic Writing and Presenting 

Skills (15 credits) 

MAT100 – Introduction to Mathematics for 

Business and Finance 1 (15 credits) 

BEN100 – Business English (15 credits) ACF100 – Principles of Accounting and Finance 

(15 credits) 

BST100 – Emerging Business Trends (15 

credits) 

STA100 – Introduction to Statistics (15 credits) 

 

                                                 
15

 Bahrain Institute of Banking and Finance, 2020. Programme Specification. Internal document. 
16

 Bahrain Institute of Banking and Finance, 2020. Programme Specification. Internal document.  
17

 Bahrain Institute of Banking and Finance, 2019/20. Student Handbook. Internal document. 
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3.1.3 Learning Outcomes/ Assessment Objectives  

 

The IFP aims to equip students with the knowledge and skills required for degree-level study 

in Bahrain or internationally and support the ‘academic and psychological transition from 

school to university’18. The programme has six overarching Programme Intended Learning 

Outcomes (PILO) presented below19: 

 PILO 1. Demonstrate generalised knowledge and understanding of emerging 

business trends, as well as of the fundamental theories, concepts, practices and 

technical terminology used in the contexts of Business, Finance, Accounting and 

Economics.  

 PILO 2. Obtain and organise information from a range of sources to solve problems 

and make informed decisions. 

 PILO 3. Communicate effectively in spoken and written English considering 

audience and purpose and applying principles of academic integrity.  

 PILO 4. Use numerical skills and techniques, including the ability to work with 

financial and statistical data to solve Business, Accounting and Finance related 

problems. 

 PILO 5. Use basic IT software, packages and search engines to collect, organise 

and process information. 

 PILO 6. Apply the generic and academic study skills needed for degree-level study. 

 

The following example in Table 3 demonstrates how the PILO are addressed within the 

intended learning outcomes (ILO) of the Business English (BEN100) module20: 

 
Table 3: Learning outcomes and assessment criteria example (BEN100 Business English module) 

ILO – BEN100 Business English Assessment Criteria PILO 

1. Produce clear and detailed written Business 

communication including reports, press 

releases, business letters and business 

proposals, using format grammar structures 

and vocabulary appropriate to level, audience 

and purpose. 

To execute business-related writing tasks based 

on a given business scenario. 

PILO 3 

2. Use a variety of different reading strategies 

to achieve comprehension of Business-related 

texts, identifying main ideas, supporting details 

and using contextual clues. 

To apply understanding of business terminology 

and reading strategies to answer reading 

comprehension questions and produce a writing 

task based on comprehension of written text. 

PILO 1 

3. Demonstrate comprehension of detailed, 

standard spoken language, live or broadcast, 

on specialised Business topics by using 

contextual clues.   

To identify main ideas, supporting details and 

irrelevant information by applying listening 

strategies in listening comprehension assessed 

activities.  

PILO 1 

4. Communicate fluently and accurately in 

spoken English for different purposes to a 

range of audiences and using technical 

Business vocabulary and supporting media. 

To apply basic verbal communication strategies 

to a CEFR level of B2/C1 to deliver a short, oral 

presentation (5 -7 minutes) on a familiar 

business topic to a familiar audience. 

PILO 3, 5 

and 6  

                                                 
18

 Bahrain Institute of Banking and Finance, 2020. Programme Specification. Internal document [p3]. 
19

 Bahrain Institute of Banking and Finance, 2020. Programme Specification. Internal document 
20

 Bahrain Institute of Banking and Finance, 2020. Module Specification: Business English- BEN100. Internal 

document. 
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ILO – BEN100 Business English Assessment Criteria PILO 

5. Analyse a range of contemporary business 

issues, to develop the ability to prioritize solve 

problems and make informed judgements. 

 

To analyse a business communication-related 

issue (e.g. customer complaint, HR issue) and 

plan an appropriate written response (e.g. a 

response letter, a press release) in order to 

show the ability to make informed judgements, 

solve problems and improve customer relations 

through proper written communication.   

PILO 2 

 

3.1.4 Modes of Learning 

 

The IFP is a full-time course designed to incorporate both direct teacher-led learning, self-

directed modes of learning and supervised assignments. A breakdown of these, by notional 

hours, is shown for each module in Table 4.   

 
Table 4: IFP notional hours by learning / assessment activity  

IFP module Notional 

hours 

(total) 

Notional hours by learning / assessment activity 

ACS100 – Academic Study 

Skills 

150  48 (lessons / lectures / seminars) 

 2 (Supervised Assessment – invigilated exams – 

mid terms) 

 100 (self-directed study) 

AWP100 – Academic 

Writing and Presentation 

Skills 

150  48 (lessons / lectures / seminars) 

 2 (Supervised Assessment – invigilated exams – 

mid terms) 

 100 (self-directed study) 

BEN100 – Business 

English 

150  48 (lessons / lectures / seminars) 

 1.5 (Supervised Assessment – invigilated exams 

– mid terms) 

 3 (Supervised Assessment – invigilated exams – 

final exam) 

 98 (self-directed study) 

BST100 – Emerging 

Business Trends 

150  48 (lessons / lectures / seminars) 

 3 (Supervised Assessment – invigilated exams) 

 99 (self-directed study) 

ECO100 – Introduction to 

Economics 

150  48 (lessons / lectures / seminars) 

 1.5 (Supervised Assessment – invigilated exams 

– mid semester) 

 3 (Supervised Assessment – invigilated exams – 

final exam) 

 98 (self-directed study) 

MAT100 – Introduction to 

Mathematics for Business 

and Finance  

150  48 (lessons / lectures / seminars) 

 1.5 (Supervised Assessment – invigilated exams 

– mid terms) 

 3 (Supervised Assessment – invigilated exams – 

final exams) 

 98 (self-directed study) 

ACF100 – Principles of   48 (lessons / lectures / seminars) 
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IFP module Notional 

hours 

(total) 

Notional hours by learning / assessment activity 

Accounting and Finance  1.5 (Supervised Assessment – invigilated exams 

– mid terms) 

 3 (Supervised Assessment – invigilated exams – 

final exams) 

 98 (self-directed study) 

STA100 – Introduction to 

Statistics 

 

150  48 (lessons / lectures / seminars) 

 1.5 (Supervised Assessment – invigilated exams 

– mid terms) 

 3 (Supervised Assessment – invigilated exams – 

final exams) 

 98 (self-directed study) 

Total IFP programme 1,200  

 

Interactive teaching methods in classroom environments can include group discussions, 

presentations, problem-solving, team building activities and guided research alongside the 

use of technology and online resources21.  

 

According to the IFP Programme Specification Form (March 2020) learners engage in tasks 

that help them develop transferrable skills in areas such as academic writing, mathematical 

and statistical problem-solving and analysis of current business issues whilst providing 

opportunities for regular formative feedback and critical reflection. Typical tasks include 

problem-solving, critical analysis of case studies and spoken communicative activities 

incorporating group-, pair- and independent-learning activities22. 

 

3.1.5 Assessment Methods 

 

The IFP is 100% internally assessed by the BIBF using summative assessment methods. 

The IFP programme specification describes a diverse range of summative assessment 

methods scheduled at both the middle (approx. week 6) and end of the semesters (approx. 

week 12), with at least three different methods indicated for each module. Typically, final 

academic exams and reports equate to 50-60% of the final grade, with the remaining 40-

50% being divided between the remaining two to three assessments including; mid-term 

tests, debates, group projects/assessments and presentations. A breakdown of the 

summative assessments for each IFP module is given in Table 5. 

 
Table 5: Assessment method weighting by IFP module 

Module Summative Assessment
23

  Module  

weighting (%) 

ACS100 - Academic 
Study Skills  

Mid-Term Multiple Choice and writing Test 30% 

Academic Research Essay (1500 words) 40% 

                                                 
21

 Bahrain Institute of Banking and Finance, 2020. Programme Specification. Internal document. 
22

 Bahrain Institute of Banking and Finance, 2020. Programme Specification. Internal document. 
23 Bahrain Institute of Banking and Finance, 2020. Programme Specification. Internal document 
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Module Summative Assessment
23

  Module  

weighting (%) 

Verbal Presentation  20% 

Reflective Portfolio  10% 

 

AWP100 - Academic 
Writing and 
Presentation Skills 

Mid-Term Critical Reading and Writing Test 30% 

Debate 20% 

Final Academic Report 50% 

 

BEN100 - Business 
English 

Oral presentation 10% 

Mid- Semester Test (writing, reading and listening) 10% 

Final Examination (reading and writing) 60% 

Listening Task 20% 

 

BST100 - Emerging 
Business Trends 

Group Project 1 40% 

Group Project 2 30% 

Final Written Examination 30% 

 

ECO100 - 
Introduction to 
Economics 

Mid-Semester Test 20% 

Group Project 20% 

Final Written Examination 60% 

 

MAT100 - 
Introduction to 
Mathematics for 
Business and 
Finance 1 

Mid-Term Test 20% 

In-class graded worksheet assessments 20% 

Final Written Examination 60% 

 

ACF100 - Principles 
of Accounting and 
Finance 

Mid-Term Test 20% 

Project 20% 

Final Written Examination 60% 

 

STA100 - 
Introduction to 
Statistics 

Mid-Semester Test 25% 

Group Assessment 25% 

Final Written Examination 50% 

 

Referencing the BEN100 - Business English module as an example, the specific ILOs each 

of the assessment methods are designed to meet are shown in Table 6. 
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Table 6: ILOs assessed by the BEN100 Business English assessment methods 

BEN100 – Business English module 

Assessment Method  The ILO(s) the assessment methods are designed to 
meet 

Oral Presentation (10%) 4 

Mid-semester Test (10%) 1, 2, 3, 4, 5 

Final Examination (60%) 1, 2 

Listening Task (20%) 5 

ILOs: 

 

1. Produce clear and detailed written Business communication including reports, press releases, 
business letters and business proposals, using format grammar structures and vocabulary 
appropriate to level, audience and purpose. 

 

2. Use a variety of different reading strategies to achieve comprehension of Business-related texts, 
identifying main ideas, supporting details and using contextual clues. 

 

3. Demonstrate comprehension of detailed, standard spoken language, live or broadcast, on 
specialised Business topics by using contextual clues.   

 

4. Communicate fluently and accurately in spoken English for different purposes to a range of 
audiences and using technical Business vocabulary and supporting media. 

 

5. Analyse a range of contemporary business issues, to develop the ability to prioritize solve 
problems and make informed judgements. 

 

As detailed in the BIBF Quality Assurance Code of Practice24 all assessments are subject to 

pre-assessment moderation (moderation of the developed assessments prior to the 

assessments being taken) and post-moderation assessment (moderation upon assessment 

completion) to ensure the reliability and validity of assessment methods. Each of the historic 

IFP module assessments reviewed in this study had accompanying answer keys, marking 

rubrics, or model answers, as appropriate, that detail the mark allocations for the 

assessment. The BIBF Quality Assurance Code of Practice document states that every 

assessment contributing to a final award must be double marked by an internal marker or be 

subject to internal moderation by a senior examiner. Further detail can be found in Appendix 

2.  

 

 

 

 

 

 

 

 

 

                                                 
24

 Bahrain Institute of Banking and Finance, 2019. BIBF Code of Practice. [pdf, online] Published by: Bahrain 

Institute of Banking and Finance. 
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3.1.6 Grading System  

 

The IFP grading system is detailed below and is used throughout all eight modules and for 

the overall IFP award classification (Table 7)25: 

 
Table 7: IFP grading system 

IFP assessment scores (all IFP modules and 

the IFP overall) 

IFP assessment score classification (all IFP 

modules and the IFP overall) 

90% and above Distinction 

80%-89% Merit  

70%-79% Credit 

50%-69% Pass  

49% or below. Fail.  

  

All eight IFP module grades provide equal weighting (12.5%) to the final IFP award 

classification. On completion of the IFP, graduates receive a transcript of their grades in all 

eight modules and, if successfully passed, a final certificate containing the overall IFP grade 

awarded (examples provided in Appendix 3).  

 

At least two assessment re-sit opportunities are available to any IFP student who has failed 

any IFP module. Re-sit assessments are taken at the next available assessment opportunity. 

IFP students failing all re-sit attempts will be required to re-register for the module26. 

According to the IFP Programme Specification Form (March 2020), students who have re-

registered twice and failed to pass any re-sit attempts will normally be excluded from further 

module re-registration. For students with BIBF approved mitigating circumstances, an 

assessment re-sit attempt will be offered at the next available opportunity, however, for 

unapproved mitigating circumstances, the overall module mark will be capped at the 

minimum pass mark (50%)27. 

 

3.1.7 Associated Outcomes  

 

The IFP aims to enable students holding the Bahraini High School diploma (Shahadat Al-

Thanawaya AlAama), or other qualifications below the standard entry requirement for a UK 

degree programme, to progress to undergraduate study28 at the BIBF or internationally upon 

successful completion, or seek further study and entry-level employment opportunities. 

Notably, the IFP allows succession onto Year 1 of the BIBF Diploma in Accounting, Banking 

and Finance, or Islamic Finance (dependent on an IELTS score of 6.0 if not previously 

obtained). These BIBF Diplomas are validated by Bangor University29 and can eventually 

lead (after Year 2) to the third and final year of a BSc Honours degree at Bangor 

                                                 
25

 Bahrain Institute of Banking and Finance, 2020. Programme Specification. Internal document. 
26

 Bahrain Institute of Banking and Finance, 2020. Programme Specification. Internal document. 
27

 Bahrain Institute of Banking and Finance, 2020. Programme Specification. Internal document. 
28

  Bahrain Institute of Banking and Finance, 2020. Programme Specification. Internal document. 
29

  Bangor University, 2020. BIBF Bahrain. [online]. 
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University30. IFP graduates can also enter onto the BSc in Economics and Management 

from the University of London, which is delivered by the BIBF (a University of London 

Recognised Teaching Centre)31 providing BIBF’s entry requirements for the degree have 

been met32. 

 

The IFP can allow progression onto other UK undergraduate degree programmes, at 

institutional discretion. For example, Manchester Metropolitan University accepts IFP holders 

on to select undergraduate programmes providing they have met the required IFP grades for 

the programme33. 

 

3.1.8 Quality Assurance 

 

A summary of the IFP quality assurance and control processes and procedures can be 

found in Appendix 2.  

  

                                                 
30

 Bahrain Institute of Banking and Finance, 2020. Programme Specification. Internal document. 
31

 University of London, (n.d.). Bahrain Institute of Banking and Finance. [online]. 
32

 BIBF, 2020. UOL - The London School of Economics and Political Science. [online]. 
33

 Manchester Metropolitan University, 2020. Bahrain and Manchester Met. [online]. 
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3.2 Comparative analysis summary  
 

3.2.1 Entry Requirements 

 

An analysis of the IFP’s entry requirements in the context of the UK education system has 

presented clear similarities with similarly-focused RQF Level 3 qualifications (e.g. GCE AS / 

A Levels), which typically follow RQF Level 2 qualifications (e.g. GCSE / GCE O Level 

study). The Bahraini High School Diploma 'Shahadat Al-Thanawaya AlAama' (or comparable 

qualification), required for entry onto the IFP34, is considered by UK NARIC as comparable to 

the General Certificate of Secondary Education ((GCSE), grades A*-C) / RQF Level 2 

standard in the UK in every subject passed, with the exception of English Language, which 

is studied as a second language35.  

 

In the UK education system, for the similarly-focused GCE A Levels reviewed in this study, 

the UK awarding bodies offering these qualifications have not formally stipulated any prior 

academic qualifications or English Language proficiency requirements for entry. Whilst this is 

also the case for a particular RQF Level 3 Diploma in Business Studies36 reviewed, the RQF 

Level 3 Diploma specifies a minimum entry age (age 16) for applicants and requires that 

centres delivering the qualification must ensure applicants are capable of undertaking the 

learning and assessment of the qualification at its associated levels. Typically, UK schools 

offering GCE A Levels would normally require students to have obtained 5 GCSEs on entry.   

 

3.2.2 Duration and Structure 

 

The overall one-year full-time modular programme design of the IFP is similar to a range of 

different RQF level qualifications offered in the UK, including at RQF Levels 2-4. Considering 

the IFP’s entry requirements as an indicative orientation of the IFP, analysis of an RQF Level 

3 national diploma37 finds overall similarity with the IFP’s duration and structure.  

 

In regard to guided learning hours, the IFP has a slightly higher total number of guided 

learning hours (384 hours) compared to a typical single GCE A Level subject (360 hours). It 

is worth noting however, universities in the UK typically request three GCE A Levels (1,080 

guided learning hours of GCE A Level study in total) for admission onto general 

undergraduate programmes. 

 

3.2.3 Modes of Learning 

 

The range of IFP learning methods described in the IFP specification (e.g. lectures, case 

studies, group discussions and self-directed study) are common in a range of similarly-

focused RQF level qualifications offered in the UK. Similarities in learning methods were 

                                                 
34

 Entry onto the IFP with a Bahraini High School Diploma 'Shahadat Al-Thanawaya AlAama' following twelve 

years of education at a public or private institution is subject to a minimum GPA of 75%. Applicants with a lower 

GPA may also be considered on occasion, in exceptional circumstances, providing they meet further numerical 

and/or English language requirements set by the BIBF.  
35

 UK NARIC, 2018. International Comparisons. 
36

 OTHM, 2017. Level 3 Diploma in Business Studies. [pdf, online] Published by: OTHM. 
37

 Pearson Education Limited, 2019. Pearson BTEC Level 3 National Diploma in Business. [pdf, online].  
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observed with a range of RQF Level 3 qualifications analysed in this study,38 39 in which 

directed learning, classroom and group discussions, and self-directed research are 

consistently utilised. Specifically, the use of case studies to explore business trends and 

issues is consistent throughout the IFP and similarly-focused RQF Level 3 qualifications 

analysed, thereby facilitating student’s interaction across a diverse range of business 

sectors. Moreover, both the IFP and similarly-focused RQF Level 3 qualifications’ use 

independent learning and free exploration through research and further study tasks to 

develop transferable skills desirable for undergraduate study. 

 

3.2.4 Learning Outcomes 

 

Having considered knowledge and skills expectations at RQF Level 2 (e.g. addressing 

straightforward problems and interpreting relevant information and ideas), the IFP’s 

programme intended learning outcomes (PILO) indicate that the programme’s intentions to 

develop generalised and theoretical knowledge and evaluation skills in relation to business, 

economics and finance is consistent with the learning outcomes expected in a range of RQF 

Level 3 qualifications analysed in this study.  

As detailed in Table 8, the IFP’s PILO 1 to ‘demonstrate generalised knowledge and 

understanding of emerging business trends, as well as of the fundamental theories, 

concepts, practices and technical terminology used in […] Business, Finance, Accounting 

and Economics’ indicates the programme’s intentions to develop an awareness of not only 

the nature of the business sector but also different perspectives and approaches.  

A focus on problem-solving within the PILO and modular learning outcomes is also 

consistent with RQF Level 3 descriptors with the inclusion of outcomes which are not only 

focused on the completion of tasks, but also a focus on addressing problems within the 

context of the task and incorporating the interpretation and evaluation of the subject matter. 

Specifically, this is addressed in PILO 2 to ‘obtain and organize information from a range of 

sources to solve problems and make informed decisions’, as well as the BST100 Emerging 

Business Trends module learning outcome 2 to ‘apply the main theories of business 

management and people management to suggest solutions to defined routine problems, 

such as health and safety and workplace diversity in the context of business organizations’. 

  

                                                 
38

 OCR, 2015. AS and A-Level Business Delivery Guide. [pdf, online]. 
39

 Pearson Edexcel, 2015. AS and A-Level Business Scheme of Work. [pdf, online].  
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Table 8: Comparison between RQF Level 3 Skills and Knowledge Descriptors and the IFPs PILO and 

Modular Learning Outcomes 

RQF Level 3 descriptors
40

 IFP Programme Intended 

Learning Outcomes
41

 

IFP Modular Learning Outcomes – 

BST100 – Emerging Business 

Trends
42

 

Knowledge 

Has factual, procedural and 

theoretical knowledge and 

understanding of a subject or 

field of work. 

 

Is aware of the nature of the 

area of study or work. 

PILO 1. Demonstrate generalised 

knowledge and understanding of 

emerging business trends, as well 

as of the fundamental theories, 

concepts, practices and technical 

terminology used in the contexts 

of Business, Finance, Accounting 

and Economics.    

ILO 1. Explain the main theories and 

concepts of business ownership in a 

local and international context. 

Can complete tasks and 

address problems that while 

well-defined, may be complex 

and non-routine. 

PILO 4. Use numerical skills and 

techniques; including the ability to 

work with financial and statistical 

data to solve Business, 

Accounting and Finance related 

problems. 

ILO 2. Apply the main theories of 

business management and people 

management to suggest solutions to 

defined routine problems, such as 

health and safety and workplace 

diversity in the context of business 

organizations. 

 

ILO 3. Select a business, research its 

marketing mix problems and present 

findings and solutions in written and 

oral form. 

Can interpret and evaluate 

relevant information and ideas. 

PILO 2. Obtain and organize 

information from a range of 

sources to solve problems and 

make informed decisions. 

 

ILO 5. Analyse a current business 

issue or trend and its current as well 

as potential future social, economic, 

and environmental impact and 

present findings in a group debate.   

Is aware of different 

perspectives or approaches 

within the area of study or work. 

PILO 1. Demonstrate generalised 

knowledge and understanding of 

emerging business trends, as well 

as of the fundamental theories, 

concepts, practices and technical 

terminology used in the contexts 

of Business, Finance, Accounting 

and Economics.  

ILO 5. Analyse a current business 

issue or trend and its current as well 

as potential future social, economic, 

and environmental impact and 

present findings in a group debate.   

Skills 

Identify, select and use 

appropriate cognitive and 

practical skills, methods and 

procedures to address problems 

that while well-defined, may be 

complex and non-routine. 

PILO 2. Obtain and organize 

information from a range of 

sources to solve problems and 

make informed decisions. 

 

PILO 3. Communicate effectively 

ILO 2. Apply the main theories of 

business management and people 

management to suggest solutions to 

defined routine problems, such as 

health and safety and workplace 

diversity in the context of business 

                                                 
40

 GOV.UK, 2020. Ofqual Handbook: General Conditions of Recognition. Section E- Design and development of 

qualifications. Condition E9 -Qualification and Component levels. [online]. 
41

 Bahrain Institute of Banking and Finance, 2020. Programme Specification. Internal document. 
42

 Bahrain Institute of Banking and Finance, 2020. Module Specification: Emerging Business Trends - BST100. 

Internal document. 
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RQF Level 3 descriptors
40

 IFP Programme Intended 

Learning Outcomes
41

 

IFP Modular Learning Outcomes – 

BST100 – Emerging Business 

Trends
42

 

in spoken and written English 

considering audience and purpose 

and applying principles of 

academic integrity.  

 

PILO 6. Apply the generic and 

academic study skills needed for 

degree-level study.   

organizations. 

 

ILO 5.  Analyse a current business 

issue or trend and its current as well 

as potential future social, economic, 

and environmental impact and 

present findings in a group debate.   

Use appropriate investigation to 

inform actions.  

 

 

Review how effective methods 

and actions have been. 

PILO 4. Use numerical skills and 

techniques, including the ability to 

work with financial and statistical 

data to solve Business, 

Accounting and Finance related 

problems. 

 

PILO 5. Use basic IT software, 

packages and search engines to 

collect, organize and process 

information. 

ILO 3. Select a business, research its 

marketing mix problems and present 

findings and solutions in written and 

oral form. 

 

A comparison of the IFP learning outcomes with a similarly-focused RQF Level 3 Diploma in 

Business Studies also identified similarities. Specifically, similarities were present regarding 

the development of introductory-level knowledge of business terminology, concepts and 

theories with the RQF Level 3 descriptor to develop ‘factual, procedural and theoretical 

knowledge and understanding of a subject or field of work’. Furthermore, both qualifications 

include a focus on the evaluation of business contexts, with the use of diverse sources and 

data collection in application to business problem solving and decision making. Moreover, a 

notable emphasis was placed on academic study skills within the IFP’s PILO and a similarly-

focused RQF Level 3 qualification analysed in this study. Specifically, similarities were 

observed in the emphasis of resource collection and collation, as well as the effective 

application of verbal and written communication techniques. 

 

3.2.5 Content 

 

Analysis of the IFP’s syllabus has presented similarities in the course content of the IFP and 

similarly-focused RQF Level 3 qualifications across a range of disciplines including business, 

economics and statistics. As an example, the IFP’s focus on academic writing and research 

in the AWP100 Academic Writing and Presenting Skills module is consistent with particular 

content covered in an RQF Level 3 Diploma in Business Studies analysed in this study. 

Specifically, both sets of students are exposed to transferable skills such as academic forms 

of essay writing, research and verbal and written communication. Both qualifications have a 

focus on project development in which students are taught the skills of project planning from 

inception, data collection, research and reporting to ultimate dissemination and 

communication. Moreover, specific similarities such as critical reading and proof reading are 

also present, in which students are expected to not only interpret information but also 

evaluate information from a variety of sources as per the knowledge and skills expected at 

RQF Level 3. 
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In a business context, the IFP expects students to develop a basic understanding of 

business environments and emerging business trends, thereby providing an introduction to 

entrepreneurship and management which can also be found in similarly-focused RQF Level 

3 qualifications in business analysed in this study, including a Diploma in Business Studies 

and GCE A Level in Business. Notably, both the IFP and similarly-focused qualifications 

introduce students to types of business organisations, marketing, leadership and decision 

making, who are expected to develop knowledge of business case studies to participate in 

evaluation tasks which incorporate business theory and procedures.  

 

Although similarities can be drawn between the IFP and similarly-focused GCE A Levels in 

certain topic areas, it is important to note that, as a foundation programme comprising a 

range of subject areas including business, economics and finance an IFP module covers 

less breadth than a single-subject GCE A Level in any of those subjects.  

 

In regards to the IFPs coverage of economics, similarities were present in the content of the 

IFP’s ECO100 Introduction to Economics module and basic economics concepts covered in 

a GCE A Level in Economics; for example, supply and demand, inflation, the role of the 

Central Bank, market structure (including monopolies and oligopolies) and macroeconomic 

policies (including fiscal and monetary). Furthermore, for both qualifications there is an 

emphasis on the use and application of economic principles and calculations, thereby 

developing students’ practice skills, methods and procedures in relation to economic 

problem solving, akin to the RQF Level 3 descriptor. 

 

Analysis of the IFP STA100 Introduction to Statistics module and an RQF Level 3 

qualification in Business Statistics43 has also identified similarity in certain content areas 

studied, for example, in relation to the application of basic mathematical principles 

(calculation of the mean, mode and standard deviation), graphical representations (including 

histograms and scatter diagrams) and probability distributions.  

 

3.2.6 Assessment 

 

The IFP utilises a diverse range of summative assessment methods, scheduled at both the 

middle (approx. week six) and end of the semesters (approx. week 12), with at least three 

different methods indicated for each module. These can include (but are not exclusive to); 

final written examinations, group projects, presentations and mid-term assessments. 

 

The assessment methods utilised within the IFP programme are intended to provide a 

complete assessment of students’ knowledge and skills in relation to the PILO and specific 

module learning outcomes. These are discussed, along with the comparability of knowledge 

and skills the assessment methods assess in relation to the RQF, for the following IFP 

modules as examples: 

 ACF100 – Principle of Accounting and Finance 

 BST100 – Emerging Business Trends 

 ECO100 – Introduction to Economics 

 MAT100 – Introduction to Mathematics for Business and Finance 

                                                 
43

 Pearson Edexcel, 2019. Pearson LCCI Level 3 Certificate in Business Statistics. [pdf, online] Published by: 

Pearson Edexcel. 



BIBF IFP: Independent Evaluation Report  UK NARIC, July 2020 

25 
 

 ACS100 – Academic Study Skills. 

ACF100 – Principles of Accounting and Finance 

 

The module ACF100 – Principles of Accounting and Finance utilises three assessments; 

mid-term test, group project and final written examination. As a new module, to be taken by 

a first cohort in September 2020, the analysis of the assessment is based on a draft final 

written examination only. Analysis of this exam shows students are required to demonstrate 

their knowledge and understanding of finance and business accounting through two 

variations of questions; (i) mathematical business case studies and (ii) short essay questions 

(see Table 9 for examples). 

 

For section A of the final written examination, students are required to demonstrate their 

knowledge of accounting principles through the analysis of data presented in business case 

studies and completion of tasks including drafting balance sheets, producing profit and loss 

statements and calculating firm’s enterprise value. These tasks specifically align with ILO 2, 

in which students are intended to ‘use basic accounting terminology to identify the 

assumptions, principles, and constraints of the accounting environment’. This is also 

consistent with RQF Level 3 descriptors to ‘identify, select and use appropriate cognitive and 

practical skills, methods and procedures to address problems’ and ‘interpret and evaluate 

relevant information and ideas’. Additionally, a review of a similarly-focused RQF Level 3 

GCE A Level in accounting44 identified that students are also required to demonstrate 

knowledge and application of accounting principles, including the production of profit and 

loss statements, the analysis of future forecasts and the calculation of basic accounting 

principles (e.g. cost per unit, sale price variance and annual profit) within business 

accounting case studies. 

 

Within section B, students were required to analyse and utilise accounting principles and 

demonstrate an understanding and awareness of varying perspectives within short essay- 

style questions. Specifically, students were presented with one such question to ‘discuss 

major conceptual differences between GAAP vs IFRS roles and their impact on extensive 

disclosures in the financial statements’, thereby demonstrating an awareness of the different 

perspectives or approaches within the area of study, as detailed in the RQF Level 3 

descriptors. This is consistent with a similarly-focused GCE A Level in accounting45 reviewed 

in this study, in which students are required to assess two projects presented within a case 

study and thereby demonstrate an understanding of varying perspectives and an overall 

awareness of the area of study. 

 

 

 

 

 

 

                                                 
44

 AQA, 2016. A-level Accounting - Specimen Material: Paper 2, Accounting for Analysis and Decision Making. 

[pdf, online] 
45

 AQA, 2016. A-level Accounting - Specimen Material: Paper 2, Accounting for Analysis and Decision Making. 

[pdf, online] 
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Table 9: Examples of the assessment methods utilised in the ACF100 – Principles of Accounting and 

Finance 

ACF100 – Principles of Accounting and Finance
46

 

Assessment Method  The ILO(s) the assessment methods are designed to 
meet 

Mid-Term Test (20%) 1, 2, 3, 5 

Group Project (20%) 2, 3  

Final Written Examination (60%) 1, 2, 3, 4, 5, 6 

ILOs: 

 

1. Identify different types of businesses (sole trader, partnership, private, limited liability) 

 

2. Describe the conceptual differences between Generally Accepted Accounting Principles (GAAP) vs 
International Financial Reporting Standards (IFRS) roles in accounting practice and use basic 
accounting terminology to identify the assumptions, principles, and constraints of the accounting 
environment 

 

3. Introduce the importance of Financial statements in valuing the company theoretically and 
economically 

 

4. Apply the elements of financial statements to match the accounting equation 

 

5. Apply the concept of time value of money 

 

6. Develop Net Present Value calculations using discounting factor tables 

Final Written Examination –Section A:  Mathematical Business Case Study (example) 

 

                                                 
46

 Bahrain Institute of Banking and Finance (BIBF), 2020. Module Specification: Principles of Accounting and 

Finance - ACF100. Internal document. 
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ACF100 – Principles of Accounting and Finance
46

 

Final Written Examination – Section B: Short Essay Questions (example) 

 

BST100 – Emerging Business Trends 

 

The module BST100 - Emerging Business Trends is assessed through two group projects 

and a final written examination. As a new module, to be taken by a first cohort in September 

2020, the analysis of the assessment is based on a draft final written examination. This final 

written examination includes three variations of questions; (i) multiple-choice (ii) problem 

solving and (iii) short essays (see Table 10 for examples). 

In section A of the final written examination, students are assessed on their theoretical and 

factual understanding of business concepts through multiple choice questions and in doing 

so assesses student’s ‘factual, procedural and theoretical knowledge and understanding of a 

subject or field of work’ as per RQF Level 3. Within section B, students are assessed on their 

problem solving ability within a business context, specifically their ability to identify, define, 

explain and analyse information from case studies and present outcomes and solutions. This 

problem solving ability is akin to the RQF Level 3 framework to ‘complete tasks and address 

problems that while well-defined, may be complex and non-routine’ and aligns with the 

BST100 ILO 2 to ‘apply the main theories of business management and people 

management to suggest solutions to defined routine problems’47. GCE A Level students are 

also assessed on their ability to analyse business concepts such as inventory control, 

evaluate data within a business case study and explain business concepts such as the 

issues with rapid growth, as demonstrated in a past written assessment48, for example. 

 

Section C features short essay style questions focusing on broad business concepts and 

theories including the marketing mix, conventional monetary policy tools and corporate 

social responsibility. In doing so, the final written examination aims to assess student’s 

knowledge of theories and business concepts in relation to ILO 1 and ability to describe, 

                                                 
47

 Bahrain Institute of Banking and Finance (BIBF), 2020. Module Specification: Emerging Business Trends - 

BST100. Internal document. 
48

 AQA, 2018. A-Level Business -Paper 3, Business 3. [pdf, online] Published by: AQA. 



BIBF IFP: Independent Evaluation Report  UK NARIC, July 2020 

28 
 

apply and justify the use of business theories in accordance with ILO 2. As was the case 

within sections A and B, this shows a level of understanding and practical knowledge akin to 

RQF Level 3 descriptors and the reviewed similarly-focused RQF Level 3 qualification to 

understand, analyse and apply key business concepts49. 

 
Table 10: Examples of the assessment methods utilised in the BST100 Emerging Business Trends 

BST100 – Emerging Business Trends
50

 

Assessment Method  The ILO(s) the assessment methods are designed to 
meet 

Group Project 1 (40%) 3 

Group Project 2 (30%) 5 

Final Written Examination (30%) 1, 2, 4 

ILOs: 

 

1. Explain the main theories and concepts of business ownership in a local and international context 

 

2. Apply the main theories of business management and people management to suggest solutions to 
defined routine problems, such as health and safety and workplace diversity in the context of 
business organisations 

 

3. Select a business, research its marketing mix problems and present findings and solutions in 
written and oral form 

 

4. Describe the role of IT and the Accounting and Finance practices and techniques in the context of 
business operations 

 

5. Analyse a current business issue or trend and its current as well as potential future social, 
economic, and environmental impact and present findings in a group debate 

 

Final Written Examination – Section A: Multiple Choice Questions (example) 

                                                 
49

 OTHM, 2017. Level 3 Diploma in Business Studies. [pdf, online] Published by: OTHM. 
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BST100 – Emerging Business Trends
50

 

 

Final Written Examination – Section B: Problem Solving Questions (example) 

 

Final Written Examination – Section C: Short Essay Questions (example) 
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BST100 – Emerging Business Trends
50

 

 

ECO100 - Introduction to Economics 

 

The module ECO100 - Introduction to Economics, for example, utilises three assessment 

methods; mid-term test, group project and a final year examination which is divided into 

three sections (see Table 11). In the May 2019 final year examination students’ knowledge 

and understanding of basic microeconomic and macroeconomic theories and concepts were 

assessed through multiple-choice questions. This assessed module learning outcomes 1 

and 2, in which students are required to demonstrate generalised knowledge of basic 

microeconomic and macroeconomic theories, concepts and terminology, akin to the factual, 

procedural and theoretical knowledge required in RQF Level 3 standard qualifications.  

 

In section B of the ECO100 final examination (May 2019) analysed in this study, students 

are presented with case studies and accompanying questions to demonstrate their problem-

solving ability and use of mathematical and economic calculations concerning learning 

outcome 3 and 4, which relates to RQF Level 3 skills ‘identify, select and use appropriate 

cognitive and practical skills, methods and procedures to address problems that while well-

defined, may be complex and non-routine’. In the final examination section (section C), 

students are tasked with small essay questions in which to demonstrate their deeper 

knowledge of economic concepts and evaluate their use in real-world business and in doing 

so, demonstrate their ability to interpret and evaluate relevant information and ideas in 

accordance with the RQF Level 3 knowledge expectations. This application of knowledge is 

consistent with a similarly-focused GCE A Level in economics, in which students are 

presented with case studies and tasked to calculate, explain and analyse economic 

concepts within the context of a case study in a past written examination51, for example. 

 

 

 

                                                 
51
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Table 11: Examples of the assessment methods utilised in the ECO100 - Introduction to economics 

module 

ECO100 – Introduction to Economics 

Assessment Method  The ILO(s) the assessment methods are designed to 
meet 

Mid-semester Test (20%) 1, 2, 3, 5 

Group Project (20%) 4,5 

Final Examination (60%) 1, 2, 3 

ILOs: 

 

1. Describe the main theories and concepts of microeconomics 

 

2. Describe the main theories and concepts of macroeconomics   

 

3. Use basic economics practices and techniques to analyse and predict economic behaviour in 
defined scenarios 

 

4. Solve numerical and graphical economics problems with varying complexity 

 

5. Conduct an analysis of demand and supply of a particular business or industry and present 
findings and conclusions in a written and oral report 

Final Examination: Section A- Multiple Choice Test (example) 

 

 

Final Examination: Section B – Case Studies (example) 
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ECO100 – Introduction to Economics 

 

Final Examination: Section C – Short Essay Questions (example) 

 

 

MAT100 - Introduction to Mathematics for Business and Finance 

 

The module MAT100- Introduction to Mathematics for Business and Finance utilises three 

assessment methods, namely; mid-term test, in-class graded worksheet and final 

examination. The mid-term test and final examination assessment (2019) both required 

students to demonstrate their mathematical knowledge through three variations of questions; 

(i) multiple-choice (ii) mathematical problem solving and (iii) applied business problems 

using mathematical concepts. 

 

For the applied business problems (example provided in Table 12), students were required 

to use their mathematical knowledge of formulas and equations to address business 

scenarios and outcomes, akin to the RQF Leve 3 descriptors to interpret and evaluate 

information using appropriate cognitive and practical skills methods and procedures. This 

was consistent with a similarly-focused GCE A Level in economics, in which students are 

required to calculate and interpret statistical data using economic and financial formulas and 

principles, as found in a previous written examination52, for example. Moreover, for the 

business scenarios presented in the final examination, students were required to interpret 
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 AQA, 2018. A-Level Economics - Paper 2, National and International Economy. [pdf, online] Published by: 

AQA. 
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and calculate statistics from a business case study before comparing and evaluating the 

statistical outcomes in the context of the case study and wider business theory. In doing so, 

students are required to demonstrate a depth of knowledge comparable to RQF Level 3 

standard of having an ‘awareness of the nature of the area of study’ and a ‘factual, 

procedural and theoretical knowledge and understanding of the field of work’. This aligns 

with similarly-focused business and economic RQF Level 3 GCE A Level qualifications 

reviewed in this study, in which past assessments required students to calculate and explain 

data in relation to business scenarios such as consumer confidence, the impact of interest 

rates and trade performance53, for example.  

 
Table 12: Examples of the assessment methods utilised in the MAT100 Introduction to Mathematics for 

Business and Finance module 

MAT100 – Introduction to Mathematics for Business and Finance 

Assessment Method  The ILO(s) the assessment methods are designed to meet 

Mid-Term Test (20%) 1, 2 

In-class Graded Worksheet (20%) 3, 4, 5 

Final Exam (60%) 1, 2, 3, 4, 5 

ILOs: 

 

1. Solve simple equations including simultaneous and quadratic equations. 

 

2. Solve basic matrix algebra problems. 

 

3. Create and interpret graphs for business, economic and financial models. 

 

4. Solve problems involving differential calculus. 

 

5. Apply basic algebra and differential calculus to solve business related problems. 

Mid-Term Test – Applied Business Problems (example) 

 

 

Final Exam – Applied Business Problems  (example) 

                                                 
53
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MAT100 – Introduction to Mathematics for Business and Finance 

 

ACS100 - Academic Study Skills 

 

The module ACS100 - Academic Study Skills utilises four assessment methods of differing 

weightage; mid-term multiple choice and writing test, academic essay, verbal presentation 

and reflective portfolio (see Table 13). Notably, for the academic essay assignment, students 

are tasked to produce a 1,500 word essay using academic writing conventions which utilises 

primary and secondary research (Table 13).  

Table 13: Examples of the assessment methods utilised in the ACS100 Academic Study Skills module 

ACS100 – Academic Study Skills 

Assessment Method  The ILO(s) the assessment methods are designed to 

meet 

Mid-Term Multiple Choice and 

Writing Test (30%) 

2, 3, 4 

Academic Essay (40%) 1, 2, 3 

Verbal Presentation (20%) 5 

Reflective Portfolio (10%) 1, 2 

ILOs: 

 

1. Produce meaningful written communication from the integration of a variety of  information sources 

in a style appropriate to audience and purpose, using language structures and vocabulary appropriate 
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ACS100 – Academic Study Skills 

to the text and level 

 

2. Use a range of reading strategies to deal effectively with different types of appropriately levelled 

text based on reasonably familiar topics.  

 

3. Apply key concepts related to academic integrity and avoiding plagiarism to academic, written 

communication. 

 

4. Demonstrate the ability to reflect independently on the development of key skills required for 

academic success and self-development (critical thinking, problem solving, self-directed learning, 

team work, time management) and set targets for improvement. 

 

5. Work independently to plan and deliver effective oral presentations (5-7 minutes) on reasonably 

familiar topics, using relevant academic communication techniques and supporting media. 

Academic Essay (example) 

 

 

Mid-Term Multiple Choice and Writing Test (Example) 
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The academic essay example in Table 13 has been specifically designed by the BIBF to 

assess students’ abilities in relation to learning outcomes 1, 2 and 3 regarding the production 

of meaningful written communication and the utilisation a variety of information sources 

whilst maintaining academic integrity and avoidance of plagiarism. Additionally, students 

were required to demonstrate an ability to analyse and evaluate information from at least six 

reliable sources, thereby aligning with the RQF Level 3 descriptors to have a ‘factual, 

procedural and theoretical knowledge and understanding of a subject or field of work’ and be 

able to ‘interpret and evaluate relevant information and ideas’.  

Moreover, for the mid-term multiple choice and writing test (2019) students were tasked to 

complete a 20 question multiple-choice test assessing their knowledge of academic study 

skills and learning methods, as well as to produce a minimum 300-word essay on the 

reasons for the decline in High School student’s test scores utilising three [provided] written 

sources. In doing so, students were able to demonstrate their ability to interpret and analyse 

appropriately levelled texts, as per the module’s learning outcome 2 and ‘use appropriate 

investigation to inform actions’ in line with the RQF Level 3 descriptors. This is consistent 

with a similarly-focused GCE A Level qualification reviewed in this study, in which students 

were required to analyse business scenarios which utilised information from case study 

sources54 in a past examination, for example.  

 

3.2.7 Associated Outcomes 

 

Analysis of the IFP’s associated outcomes has revealed similarities with sim ilarly-focused 

RQF Level 3 qualifications in regard to facilitating access and preparing students for higher 

education. In the UK, entry to undergraduate study is at the discretion of higher education 

institutions in which GCE A Level (RQF Level 3) qualifications are the most typical entrance 

pathways55. IFP graduates are also eligible to apply for undergraduate study at the BIBF, in 

particular the BIBF-delivered University of London BSc in Economics and Management. In 

addition, IFP graduates are eligible to apply for Year 1 of the BIBF’s Diploma in Accounting, 

Banking and Finance or Islamic Finance, which after Year 2, can lead to the third and final 

year of a BA/BSc Honours degree from Bangor University. Moreover, wider UK university 

acceptance of the IFP for entry onto undergraduate study has also been confirmed, with 

Manchester Metropolitan University accepting the IFP with required grades to select 

undergraduate courses56. 

 

3.3 Comparability of the IFP 
 

UK NARIC’s in-depth, independent and objective review (including documented quality 

assurance measures) and comparative analysis of the IFP in the context of the UK 

education system finds the IFP overall comparable to RQF Level 3 standard in regard to the 

broad knowledge and skills it develops and assesses, consistent with overall expectations 

on entry to higher education. As a foundation programme providing introductory education, 

including in subjects such as business, finance and economics, differences have been found 

in the content and structure of the IFP curriculum compared with GCE A Levels in these 
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subjects. Despite these differences, a holistic comparison of the full IFP against the overall 

GCE A Level standard has identified that a comparable level of knowledge and skills are 

developed and assessed.  

 

Qualification title International Foundation Programme (IFP) 

Country: Bahrain 

Awarded by: Bahrain Institute of Banking and Finance (BIBF)  

Comparison  

UK framework level: RQF Level 3 

Comparable UK qualifications: Overall GCE A Level standard 
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Appendix 1: Documentation reviewed and information sources 

 

IFP and additional documentation supplied by the BIBF: 

Module Specifications for: 

 ACS100 – Academic Study Skills 

 AWP100 – Academic Writing and Presentation Skills 

 BEN100 – Business English 

 BST100 – Emerging Business Trends 

 ECO100 – Introduction to Economics 

 MAT100 – Introduction to Mathematics for Business and Finance 1 

 ACF100 – Principles of Accounting and Finance 

 STA100 – Introduction to Statistics 

Past assessments for: 

ACS100 – Academic Study Skills 

 AWP100 – Academic Writing and Presentation Skills 

 BEN100 – Business English 

 ECO100 – Introduction to Economics 

 MAT100 – Introduction to Mathematics for Business and Finance 1 

 STA100 – Introduction to Statistics 

Draft final assessments for: 

ACF100 – Principles of Accounting and Finance (Draft Final Examination only) 

BST100 – Emerging Business Trends (Draft Final Examination only) 

Academic Student Handbook 

Academic Programmes for Registration in Private Higher Education institutions (Kingdom of Bahrain, 

Ministry of Education)  

Admissions and Registration – COP-CH01-02-03 

Advanced Placement Credits and Exemption 

APL Guidelines (Version 2) 

Certificate and Transcript Template 

IFP Student Calendar 
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Programme Specification 

Quality Assurance Code of Practice 2020. 

 

Other information sources: 
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Appendix 2: Documented quality assurance procedures 

 

A2.1 BIBF recognition / status 

 

The BIBF is recognised both nationally and internationally. Nationally, the Ministry of 

Education’s (MoE) Higher Education Council recognises the BIBF as a higher education 

provider in regard to its provision of undergraduate and postgraduate diploma and degree 

programmes with Bangor University, University of London, DePaul University and University 

of Strathclyde57. In addition, in December 2017 Bahrain’s Education and Training Quality 

Authority (BQA)58 judged three of BIBF’s DipHE qualifications (listed below) with 

‘confidence’, meaning that each qualification met all four of BQA’s indicators for determining 

whether a programme meets international standards:   

 First Cycle – Phase 2: DipHE Banking and Finance (leading to BSc Banking and 

Finance / BSc Business Administration and Finance) 

 First Cycle – Phase 2: Dip HE Accounting and Finance leading to (BSc Accounting 

and Finance) 

 First Cycle – Phase 2: DipHE Islamic Finance (leading to BSc Banking and 

Finance).59 

 

A2.2 IFP development processes and practice  

 

The Quality Assurance department of the BIBF is tasked with formulating, maintaining and 

enhancing best practice throughout the BIBF60 and documents the BIBF’s quality assurance 

processes in their Code of Practice61. Within the Code of Practice, the BIBF details their 

procedures for developing and periodically reviewing all programme and module designs 

(including the IFP), as summarised below: 

 

As part of the proposal for new modules and programmes, a business case report is 

presented, detailing the proposal’s feasibility including feedback where appropriate from 

employers, evidence of market research and a completed module/programme specification 

template.  
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Additionally, each Learning Centre62 has a Centre level advisory board consisting of 

members from the industry and specialisation, members of faculty, admin and quality 

assurance who convene to review the appropriateness of all new and existing qualifications 

and programmes. The proposal for new programmes and modules is presented to the 

Quality Assurance department for pre-approval administrative checks in which further 

evidence, clarification or amendments may be requested. Upon the completion of any 

changes, the proposal can then be approved by the Head of Centre and Head of Quality 

Assurance who confirm the revised templates into the definitive module/programme 

template63. 

 

A2.2.1 Periodic review and internal auditing 

 

Approval for modules and programmes are typically provided for on a three year period, in 

which a periodic review is conducted at the end of the three-year cycle. This periodic review 

follows a similar process to the initial approval review for new programmes and modules but 

with additional considerations of how the programme functioned in the last three years. In 

doing so the BIBF aims to ensure the module/programmes continue to adhere to their quality 

assurance standards.  

 

The periodic review process is conducted by a review panel, convened on behalf of BIBF’s 

Education Standards Committee (ESC), who are presented with a critical review document 

detailing summaries of performance data, student’s end-of-module/semester feedback, 

statements of proposed changes, and revised specification templates, where appropriate. 

The outcome of the periodic review confirmed by the Chair of the ESC can be one of three 

possible outcomes: 

 The proposal is reapproved without conditions or recommendations for typically 

another three-year period and any departure from the content must be justified. 

 The proposal is approved with conditions which must be met by an appointed date 

and/or advisory recommendations which Learning Centres are required to comment 

on during the first annual report. The Chair of the periodic review panel (convened on 

behalf of the ESC) must confirm that any conditions have been met before final 

approval from the ESC is given. 

 The proposal is rejected with a written statement of the rationale being provided by 

the Chair of the ESC. 

 

Furthermore, to ensure and maintain academic standards, Learning Centres are required to 

conduct annual monitoring reports which are presented for review to the ESC. The 

monitoring reports include a review of the following:  

 Educational performance of learners (e.g. benchmarked with regional and 

international programs where possible) 

 Performance of teaching and training staff,  

 Stakeholder satisfaction data 

                                                 
62
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 Outcomes of external accreditation or assessments (e.g. program validation, NQF 

qualification alignment and external institute accreditation). 

 

In addition, all Learning Centres are subject to at least two audits per year from the Quality 

Assurance department and can take the form of either of the following64; 

 Policy audit – the internal policies and procedures of the auditee are reviewed 

against the relevant external requirements such as the BQA and Higher Education 

Council 

 Process audit – the practices of the auditee are reviewed against the established 

policies and procedures of the BIBF 

 System audit – typically a training audit in which several related processes are 

reviewed regarding the integration of all the relevant processes and whole systems 

performance as compared to the expected outcomes of internal or external 

frameworks/policies. 

 

As a result of the internal audit, suggestions or minor areas of improvement may be 

presented, in which actions and evidence of follow up will be addressed in the subsequent 

quality audit. Alternatively, major areas of improvement may be presented with the 

requirements of immediate action, typically within a month from the issued audit report. 

 

A.2.2 IFP Assessment, grading and standard-setting processes 

 

Assessment development and monitoring 

 

The Code of Practice details the assessment policy utilised throughout BIBF courses in 

which new assessments are prepared for each sitting based on assessment plans by course 

instructors or programme managers in line with the associated marking 

schemes/assessment rubrics or criteria at a module and programme level. Assessment 

plans are located within module and program specifications and aim to guide; (i) the number 

and weight of separate assessments which contribute to the overall module assessment and 

(ii) the type of assessments along with an indication of size and duration.  

 

Pre-assessment verifications are also conducted internally by another faculty member or 

program manager prior to the commencement of the assessment through pre-assessment 

verification reports to verify the validity of the assessment item for the intended purpose. 

 

Grading and standard setting  

 

In regards to specific assessment procedures, the Code of Practice stipulates that every 

assessment contributing towards a final award must be double marked by an internal marker 

or subject to a process of internal moderation by a senior examiner. Double marking is 

conducted from a randomly selected representative sample of at least 5% of the total 

assessments, with student’s personal details being anonymised where possible and 

following one of two procedures: 
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 blind double marking -  where the outcome and feedback of the first marker are not 

made available to the second marker 

 non-blind double marking - where the outcome and feedback of the first marker are 

shared with the second marker, with disparities in the two results involving the Head 

of Centre in the final moderation.  

 

Moreover, any adjustments made as a result of double marking or moderating the marking of 

an assessment is to be agreed and signed off by the Head of Centre. In instances where the 

initial marking has not been carried out in line with the approved marking 

scheme/assessment criteria, or inconsistences are presented in regards to the standards 

applied to the course, a re-mark will be conducted by another marker. 

 

In addition, the BIBF also facilitates post-assessment external moderations by independent 

external moderators who, along with the Head of Centre, form a subject specialist panel to 

moderate all programmes offered in the Centre. In doing so, the BIBF aims to maintain and 

strengthen the reliability and validity of assessments with the consistency of marking across 

the current and future cohorts, as well as ensure the fairness and equality of assessment. 

Typically conducted at the end of each semester, the external moderation panel are 

provided with a randomly selected representative sample of each assessment item (e.g. 

mid-term test, assignment and final examination).  

 

Finally, for all credit-bearing courses (including the IFP), results of examinations are to be 

reviewed and approved by an appointed examination board, which for courses over 30 

notional hours consists of at least three senior members of the BIBF and a quality assurance 

representative. Before declaring the final result to students, the examination board consider 

the assessment of modules in accordance with feedback from the following; (i) analysis of 

detailed student performance data, (ii) faculty feedback on assessment and (iii) 

examiner/external examiner feedback, to confirm the marks awarded for all modules on each 

program and confirm students have achieved all the ILOs detailed in the programme 

assessment plan.   
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Appendix 3: Example IFP Transcript and Final Certificate 

 

A3.1 Example IFP Transcript 
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A3.2 Example IFP final Certificate 

 

 
 

 

 

 

 


